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Primary Type: Lesson Plan 

Sheila Rae, the Brave: A Close Reading 

In this close reading lesson, students will identify and describe story elements, determine the meaning of unknown words using context clues, and 
retell the major events in the story Sheila Rae, the Brave by Kevin Henkes. They will identify the central message in the story and write an opinion 
paragraph about the main characters as they explore the concept of bravery. 


Subject(s): English Language Arts 

Grade Level(s): 1 

I ntended Audience: Educators Suggested Technology: Document Camera, 

Computer for Presenter, Internet Connection, LCD 
Projector, Speakers/Headphones, Microsoft Office 

I nstructional Time: 2 Hour(s) 30 Minute(s) 

Resource supports reading in content area: Yes Freely Available: Yes 

Keywords: close reading, Sheila Rae, the Brave, context clues, story elements, setting, characters, major events, 
retell, central message, lesson, Kevin Henkes 

Instructional ComponentType(s): Lesson Plan, .Worksheet, Assessment, Video/Audio/Animation, Text 
Resource, Formative.Assessment 

Resource Collection: CPALMS Lesson Plan Development Initiative 


ATTACHMENTS 

Summarizing_Writing_Rubric_lst_grade.docx 

story_map_sheila.docx 


LESSON CONTENT 

Lesson Plan Template: General Lesson Plan 

Learning Objectives: What should students know and be able to do as a result of this lesson? 

Students will: 

o be able to describe characters, setting, and major events using key details when reading the story Sheila Rae, the Brave. 
* use illustrations and the text to describe the characters, setting, and major events from the story Sheila Rae, the Brave. 
o use context clues to clarify unknown words in the story Sheila Rae, the Brave. 
e ask and answer questions about the provided text. 

ft retell the story Sheila Rae, the Brave, using key details and determine its central message, 
ft write an opinion paragraph using grade-appropriate organization, grammar, and conventions. 

Prior Knowledge: What prior knowledge should students have for this lesson? 

Students should be able to: 

ft Ask and answer questions about text. 

o Identify and describe story elements, including characters, setting, and major events. 

® Retell a story using key details, 
o Identify the central message or lesson to a story, 
o Complete graphic organizers. 

ft Use context clues to determine the meaning of unknown words. 

ft Respond to a writing prompt with grade-appropriate organization, grammar, and conventions. 
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Guiding Questions: What are the guiding questions for this lesson? 

ft Why is it important to ask and answer questions about what we read? 

* How can we use context clues and illustrations to determine the meaning of words we do not know? 
ft How does describing the elements in a story help us to better understand the story? 

o How does retelling a story help us determine its central message? 

Teaching Phase: How will the teacher present the concept or skill to students? 

Day 1: First Reading 

Hook: Show the students the front cover of the book Sheila Rae, the Brave by Kevin Henkes. To assess students' understanding of bravery, ask them if they are brave 
and what bravery means. Someone may say that bravery is never being scared; ask them if this is really true or if brave people sometimes get scared. Do we get 
scared when we encounter things we are not familiar with? 

1. Display the text Sheila Rae, the Brave by Kevin Henkes. Provide students with sticky notes and tell them that they are to listen for words they do not know as you 
read the text aloud. They can write the words on the sticky note to discuss after the story. Read the story aloud. 

2. Ask students if there are any words that they do not know in the text. If so, discuss each identified word and re-read the sentence that contains the word so 
students can use context clues to determine the word's meaning. Create a vocabulary anchor chart that you complete together as you go over each word. I 
recommend a 3-column chart with the headings "Word," "Meaning," and "How I Know." Model how to use context clues and picture clues to determine the meanings 
of the targeted words. Suggested words include: brave, afraid, fearless, stray, familiar, frightening, horrible, convince, dashed. 

3. Ask, "How can we use context clues and illustrations to determine the meaning of words we do not know?" Discuss. 

4. Have students complete learning logs. 

Guided Practice: What activities or exercises will the students complete with teacher guidance? 

Day 2: Second Reading 

1. Tell students that we are now going to reread the story to look for story elements: characters, settings, and major events. Display the story map graphic organizer 
found at www.fcrr.org/studentactivities/C_007b.pdf (or one is attached) and review the elements. Read the text. Stop periodically to ask the following questions: 

o Who are the main characters? 

* Where does this story take place? 

ft Does the setting change in the story? If so, how does it change? 
ft What happens at the beginning of the story? 
o What happens in the middle of the story? 
o How does the story end? 

2. After reading the text, have students complete the graphic organizer. Allow them to refer back to the book as needed. Go over the story map when they have 
finished by completing a class version. 

3. Allow students to ask their own questions, as well. Discuss possible answers, locating them in the text if the question is text-dependent. 

4. Ask and discuss: 

o Why is it important to ask and answer questions about what we read? 
o How does describing the elements in a story help us to better understand the story? 

5. Complete a learning log at the end of the day's lesson. 

Day 3: Third Reading 

1. Explain to students that they will be listening carefully to the text for a third time so they can retell the story and determine the central message. Read the story, 
stopping to ask these questions: 

ft Why do Sheila Rae and Louise think Sheila Rae is brave at the beginning of the story? 

o What are things that Sheila Rae does that she thinks are brave? 

ft I n the beginning, does Louise think that she is brave? 

ft What does Louise mean when she says, "You're too brave for me"? 

o Did Sheila Rae feel brave when she realized she was lost? How do you know? 

ft What did Louise do when they were lost? 

ft How did Louise act like Sheila Rae on the way home? 

ft How did Sheila Rae feel about Louise when they returned home safely? Did Louise agree with her? 

2. After reading the text, have students retell the story using a beginning, middle, end organizer, such as the one found at www.fcrr.org/studentactivities/C_010a.pdf. 
Allow them to work with a partner. Go over the responses when students have completed the activity, providing feedback as needed. 

3. Ask students, "What lesson do you think the author wanted us to learn from this story?" Discuss their answers; make sure they give examples from the text to 
support their thinking. Generate a class "central message" after discussing students' ideas. 

4. Ask, "How does retelling a story help us determine its central message?" Discuss. Complete learning log. 

I ndependent Practice: What activities or exercises will students complete to reinforce the concepts and skills developed in the 
lesson? 

Day 4: Summative Writing 

1. Using the graphic organizers and text, students will write an opinion paragraph to respond to the following prompt: 

In the book Sheila Rae, the Brave, Sheila Rae says, "I am brave. I am fearless." At the end of the book, she tells her sister, "Louise, you are brave. You are 
fearless." Louise says, "We both are." Do you think Sheila Rae and Louise are brave? Why or why not? Use examples from the book to support your opinion. 

2. Go over the opinion writing rubric so students understand the expectations before they write. 

3. Allow students time to write their paragraph, circulating and providing feedback as needed. 
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Closure: How will the teacher assist students in organizing the knowledge gained in the lesson? 

1. Allow students to share their writing. 

2. Revisit the guiding questions. 

3. Facilitate a follow-up discussion on bravery. Allow students to express their opinions on what bravery is based on their new understanding. 

Summative Assessment 

Students will write an opinion paragraph to respond to the following prompt: 

In the book Sheila Rae, the Brave , Sheila Rae says, "I am brave. I am fearless." At the end of the book, she tells her sister, "Louise, you are brave. You are 
fearless." Louise says, "We both are." Do you think Sheila Rae and Louise are brave? Why or why not? Use examples from the book to support your opinion. 
Student writing will be assessed using the attached opinion writing rubric. 

Formative Assessment 

As students are answering questions and discussing, monitor students' responses using anecdotal notes. After each day of the close read, have students fill out a 
learning log. Students will also complete a story map and sequencing organizer; the teacher will be able to ascertain student understanding based on students' oral 
and written responses. 

Feedback to Students 

The teacher will provide verbal feedback throughout the lesson. 

Allow peer review when students discuss their graphic organizers. Students can share their work with peers for constructive feedback and then use this feedback to 
revise and improve their work. Help students provide productive feedback. 


ACCOMMODATIONS & RECOMMENDATIONS 
Accommodations: 

0 Meet with small groups to re-teach for struggling learners, 
o Allow students to work alone or in small groups. 

o Repeat, paraphrase, or summarize important ideas throughout the lesson. 

0 All graphic organizers can be completed as a group or with a partner. 

0 Students can be provided with a writing frame and planning sheet for the opinion writing activity. 

0 Visuals can be added to the vocabulary anchor chart to help students remember the words' meanings. 

Extensions: 

0 Students could read other books by Kevin Henkes and compare/contrast the story elements and/or the central message. 

0 They could also explore other books about bravery and develop an anchor chart about how different authors depict bravery. 

Suggested Technology: Document Camera, Computer for Presenter, Internet Connection, LCD Projector, Speakers/Headphones, Microsoft Office 

Special Materials Needed: 

0 Sheila Rae, the Brave by Kevin Henkes 

■ It can also be purchased at http://shop.scholastic.com/shop/en/teacherstore/sheila-rae-the-brave-9780590464062 
0 Graphic Organizers (see uploaded files) 

0 Writing Rubric (see uploaded files) 

0 Learning Log 

0 Chart paper and markers (for anchor chart) 

Further Recommendations: 

As students are working with partners, the teacher should circulate and listen to student conversations. You may want to use this time to collect anecdotal notes for 
further instruction later. Look for students who are struggling to complete the task, stay focused, or work cooperatively, or are relying heavily on their partner to know 
what to do. While students are completing their writing, the teacher should circulate looking for struggling writers who might need extra help gathering their thoughts, 
or even a writing frame for prewriting. 


Additional I nformation/1 nstructions 

By Author/ Submitter 

Sheila Rae, the Brave has a Lexile Measure of 440L and a DRA Level: 16 - 18. This lesson addresses subpart a of standard LAFS.l.L.3.4. 
As a close reading activity, this lesson focuses on the application of targeted skills, not as an introduction. 


SOURCE AND ACCESS INFORMATI ON 

Contributed by: J amie Guy 
Name of Author/ Source: J amie Guy 
District/ Organization of Contributor(s): Levy 
I s this Resource freely Available? Yes 
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Access Privileges: Public 
License: CPALMS License 


Related Standards 


Name 

Description 

LAFS.l.L.3.4: 

Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 1 reading and 
content, choosing flexibly from an array of strategies. 

a. Use sentence-level context as a clue to the meaning of a word or phrase. 

b. Use frequently occurring affixes as a clue to the meaning of a word. 

c. Identify frequently occurring root words (e.g., look) and their inflectional forms (e.g., looks, looked, looking). 

LAFS.1.RL1.1: 

LAFS.l.RL.1.2: 

LAFS.l.RL.1.3: 

LAFS.l.RL.3.7: 

Ask and answer questions about key details in a text. 

Retell stories, including key details, and demonstrate understanding of their central message or lesson. 

Describe characters, settings, and major events in a story, using key details. 

Use illustrations and details in a story to describe its characters, setting, or events. 

LAFS.l.W.1.1: 

Write opinion pieces in which they introduce the topic or name the book they are writing about, state an opinion, supply 
a reason for the opinion, and provide some sense of closure. 
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